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OUR SCHOOL VISION

Together we will create a calm and welcoming learning environment and work together to secure success for all. We will strive to create a safe, caring, supportive and inclusive school in which we will focus on excellent progress within traditional core subjects whilst providing a rich and exciting curriculum. 

We believe that our school should equip its pupils with the skills that society and the local community demand and so we will value the skills and learning that children need in order to look after themselves, their families, their health, their mental well-being and their bodies. We will strive to teach the whole child and create life-long learners and pro-active citizens.

All pupils will have the opportunity to take part in a wide range of physical and sporting activity, as part of the curriculum, as an extra-curricular activity and in competition with other schools. Through sport we will promote a love of physical activity, the spirit of fair play and the ability to be a team-player, a coach and a mentor.

We will encourage the development of individual flair, creativity, talent and personality and will always embrace differences and uniqueness. Our school will value a good sense of humour and celebrate the fun that can be had in learning and within our school.

OUR SCHOOL VALUES

Determination – Resilience – Tolerance – Cooperation – Creativity – Curiosity

OUR SCHOOL AIMS
Our New Village curriculum will offer equitable opportunities for all pupils to access a curriculum that is rich in experiences, knowledge, understanding and language that represent the best of humankind.  The curriculum achieves this by encouraging in our pupils a local identity and generating pride in our locality.   Whilst instilling in our learners a knowledge, understanding and appreciation of how to take responsibility for their physical and mental wellbeing.   Through the curriculum children are exposed to diversity through celebrating, studying and appreciating differences and similarities.  We recognise the importance of language in school and throughout life and enrich the curriculum with opportunities to develop vocabulary, speak in different contexts, read quality texts and learn to be active listeners.  Our curriculum contributes effectively to building a self-regulating, self-motivated individual who consistently demonstrates the New Village key values when faced with challenge because we know what challenges us changes us.
Our mission statement, “What challenges us, changes us.”
PSHE POLICY

	Intent
	Implementation
	Impact

	At Bentley New Village, all children will:

· Understand the importance of their PSHE and SEMH and be able to keep themselves safe

· Receive a stimulating, enriched experience of PSHE which will allow them to ask questions, use practical skills and be reflective about themselves and the world around them, as well as equipping them with an array of skills which they can use to further their curiosity of the world around them.

· Have the chance to both show and develop the learning behaviours of creativity, curiosity, resilience, determination, tolerance and co-operation through the PSHE curriculum

· Be given opportunities to develop the basic skills acquired in English (speaking and listening, reading and writing) and Mathematics and apply to the same standards as in English and Maths lessons

· Be given the opportunity to learn, understand and use a range of technical vocabulary as appropriate
· Take responsibility for their own physical and mental wellbeing
· Experience diversity through celebrating, studying and appreciating differences and similarities

· Build a self-regulating, self-motivated individual

· Embed self-regulating and emotion-management skills in each topic

· Receive a progressive sequence of PSHE lessons which will build upon their prior knowledge whilst embedding the procedural knowledge and skills into the long-term memory

· Receive PSHE lessons which develop a deep understanding of the body of knowledge of PSHE in each of the key areas – PSHE and SEMH – and also the skills that we develop to manage ourselves throughout the sequence

· Gain an understanding of the uses and implications of good/bad PSHE and SEMH today and for the future

· Be given the opportunity to plan and carry out projects, using equipment correctly

· Be taught to evaluate a plan and make appropriate, effective changes
· Be able to investigate, where appropriate, in and about their: homes, school, gardens, playground, local community and wider environment within our PSHE lessons
	As part of this planning process, teachers need to plan the following:

· A safe, secure space for children to learn about PSHE, including; lessons about SEMH, opportunities for children to show their ability to stay safe and the promotion of good resources and skills to enable good SEMH

· A Jigsaw Journal for each child

· A low-stakes quiz which is tested regularly to support learners’ ability to block learning and increase space in the working memory

· Challenge questions for pupils to apply their learning in a philosophical/open manner

· Opportunities to apply skills and learning developed in PSHE lessons to other parts of the curriculum
	Our PSHE curriculum is high-quality, well-thought out and is planned to demonstrate progression. If children keep up with the curriculum, they are deemed to be making good or better progress.

In addition, we measure the impact of our curriculum through the following methods:

· How able our children are to stay safe

· How able our children are to self-regulate and manage the emotions throughout their experiences

· A reflection on standards achieved against planned outcomes

· A celebration of work through monitoring of work samples

· Tracking of knowledge in pre and post-learning quizzes

· Pupil discussions about their learning


PEDAGOGY
In PSHE, like all other subjects, we recognise the importance of the methods and practice of teaching (the pedagogy) we choose to use in enabling pupils to know more, understand more and remember more.  In PSHE, the following approaches will be used, and be evident in pupil discussion, observations and work in books, in order to ensure that the learning opportunities and skill development are as effective as possible and that pupils progress throughout the year and across year groups during their PSHE experiences in school:

	Teaching Sequence in PSHE
	‘The Big Picture’ – setting the PSHE learning that is about to take place within the chronology of children’s PSHE learning and skill development to date. Starting with what the children know, understand, are able to do and able to say. Sharing of the WALT/WILF

	
	Key vocabulary varies throughout each half-term and in each phase. Some words appear frequently throughout school from EYFS up to Year 6, where the vocabulary goes from being at the educational or technical levels to merely functional vocabulary that is natural and in the children’s every-day vocabulary. The words for each half-term are relevant to the theme and topic being taught and the children’s understanding and ability to use the vocabulary is an integral part of assessment.

	
	Each half-term’s topic brings different skills and knowledge. Skills and knowledge are progressive from EYFS through each phase up to Year 6 – for example, in Autumn 1, EYFS children are learning to express happy and sad whereas children in LKS2 are learning to consider the feelings of others as well.

	
	Each child will have an assessment form which will follow them throughout school. There are three summative attainment descriptors for each unit of work, each with two elements – one specific to PSHE and one specific to SEMH. Teachers should highlight one of each statement to indicate whether the child is working towards, at or beyond expectations for that unit and add comments if relevant.

	
	Response to assessments – teachers may observe that some children’s progress is better within either the PSHE or SEMH statements. This will allow appropriate support to be identified for these children in future lessons and in the pastoral care system.

	
	Lessons will include questions posed for children to formatively self-assess their own learning and understanding. This will encourage children to critically review their own work (and sometimes that of others) and reflect on the learning and skill development which has taken place.

	
	Children’s individual Thrive screenings will be considered when delivering lessons as some children screening as below their developmental age group on Thrive will struggle to access some of the ‘right-time’ skills and knowledge being taught at that particular time.


PLANNING – EYFS - Y6
Long Term Plans are set and follow a 2-year rolling programme, with each year group’s objectives being covered at least once throughout that cycle.
Medium Term Plans are available using the Jigsaw PSHE online portal.
Short term plans are also available using the Jigsaw PSHE online portal. Where possible, these plans should be adhered to but teachers should, during lessons:

· Encourage the use of talk partners and feature discussions and explanation as children are encouraged to explore their own and others’ ideas, as an essential part of the learning process. Pupils will be encouraged to ask, as well as answer, mathematical questions.
· Encourage independent learning whenever appropriate.

· Provide the mathematical challenge through tasks and questioning which provides depth for all pupils 
· Provide variation to broaden the children’s exposure to the learning objectives in a wide range of context to ensure deeper understanding of concepts.
· Differentiate the teaching, questioning and level of support so that the children are all working towards the same learning objective appropriate to their age group.
· Ensure that all the PSHE equipment that could and might be used is available for the pupils. The pupils will decide what equipment they might use to tackle the challenge and will collect these resources as needed. This will encourage the pupils to think through the process of solving the challenge or problem and minimise wasted learning time. 

· Provide an emphasis on pupil's learning beginning with practical examples leading onto informal jottings and mental strategies, and finally to formal representations as laid out for year groups in the calculation policy. 

Class teachers are responsible for the content of the sessions although they may be delivered by a different teacher, HLTA or TA. Should a teacher not teach a PSHE lesson (perhaps due to PPA or professional development opportunities), the class teacher remains responsible for the effective delivery of the learning outcomes and must ensure sufficient time for the person covering to become familiar with the planning and expectations for the lesson.

Similarly, the class teacher is responsible for ensuring that those pupils who display a particular gift for PSHE or/and achieve at a level higher than expected for their age are appropriately challenged and supported to maximise their progress. This will include the provision of different, more appropriate work rather than ‘differentiation by exhaustion’ whereby pupils are simply expected to do more of the same.

DIFFERENTIATION
The large majority of pupils progress through the curriculum content at the same pace. Differentiation is achieved by emphasising deep knowledge and through individual support and intervention. The questioning and scaffolding individual pupils receive in class, as they work through problems, will differ and pupils who grasp concepts rapidly are challenged through more demanding problems which deepen their knowledge further.

Formative assessment should be used through the lesson to identify children who need support or challenge.  Challenge can be achieved through more demanding problems which deepen their knowledge of the same content. Pupils’ difficulties and misconceptions are identified and addressed with rapid intervention – commonly through individual or small group support later the same day: there are very few “closing the gap” strategies, because there are very few gaps to close.

VOCABULARY AND ORACY

Good spoken language skills are important for all pupils to achieve their very best.  At Bentley New Village Primary School, we focus on the importance of language, understanding and spoken word to ensure that communication for our children is as easy, effective and enjoyable as possible.  All children will be provided with opportunities to learn new words, to understand their meanings and use them in context through written and spoken activities.  Language development is a key focus for our children in ALL AREAS of the curriculum and the focus is to provide language to equip them for their future.
INCLUSION

Within most class groupings, there may be children who are working significantly above or below the level of their peers.  The learning objective must be differentiated to take into account their bespoke BNVP APP targets ensuring challenge so that individual progress is made.   Reasonable adjustments can be made to their tasks or level of support.  Advice can be sought from the school’s SENCO where applicable.
Children with SEN are be supported to access PSHE through focused provision mapping and appropriate targets on Support Plans.
EARLY YEARS FOUNDATION STAGE (EYFS)
PSHE teaching in EYFS follows the same lesson format as throughout the rest of school but is there to be adapted by the teacher based on what they believe will work best with their class. Outcomes are aligned school-wide and so contributions can be made from EYFS all the way up to Year 6. Teachers and support staff will consider where continuous provision and child-initiated play has a part in their PSHE lessons throughout indoor and outdoor provision. They will also make use of the varied suggested reading and texts for lessons that is more prevalent in the EYFS Jigsaw planning.
Teachers and support staff should use all opportunities to use the topic-relevant vocabulary identified in the subject overview to ensure that children can understand and make use of this vocabulary, supporting them to go from using it as technical and educational vocabulary to functional vocabulary later on in their journey through school.
LEARNING ENVIRONMENT
Pupils’ work displayed in classrooms will be used to encourage a positive attitude and enthusiasm towards PSHE.  All classrooms have access to an interactive whiteboard.  This should be incorporated into most PSHE lessons. Unit-specific vocabulary, where necessary, should be displayed and referred to during lessons.
ASSESSMENT

Each child will have an assessment form which will follow them throughout school. 

	Formative Assessment (AfL) - (monitoring children’s learning)
	Summative Assessment – (evaluating children’s learning)

	Assessment is an integral and continuous part of the teaching and learning process at New Village and much of it is done informally as part of each teacher’s day-to-day work. 
Teachers integrate the use of formative assessment strategies such as: 
· effective questioning 
· clear learning objectives
· the use of success criteria
· effective feedback and response in their teaching 

· observing children participating in activities. 

In PSHE, lessons will include questions posed for children to formatively self-assess their own learning and understanding. This will encourage children to critically review their own work (and sometimes that of others) and reflect on the learning and skill development which has taken place.

Findings from these types of assessment are used to inform same day interventions, challenge and future planning.  Planning should be annotated and those who need more support, must be identified on plans through use of AfL This plan, assess, review cycle ensures that misconceptions are identified and steps are put in place to support these learners.  
From this information, staff plan the next steps to learning.  Staff must ensure children have a solid basis of that aspect of learning before moving onto new concepts.  Do not move on until most children do.  For those who do not have this solid basis, then interventions in small groups should be used to ensure they do.  For those who securely understand the concepts, ensure children can use and demonstrate the skills in a wide variety of contexts and problems (greater depth).  
	There are three summative attainment descriptors for each unit of work, each with two elements – one specific to PSHE and one specific to SEMH. Teachers should highlight one of each statement to indicate whether the child is working towards, at or beyond expectations for that unit and add comments if relevant. These assessments are used half-termly and allow the teacher to measure each child’s attainment through both PSHE and SEMH, monitoring this both throughout and over the years.



MARKING AND FEEDBACK

Pupils’ work will be marked in line with the Marking Policy and will model how corrections should be made, giving pupils a chance to learn from their misconceptions or incorrect methods.

· Marking should always be focused on the Learning Objective 

· Children to self-assess their work when appropriate

· Peer assessment should be used where appropriate using the Marking Symbols

· Children should always be given chance to read and respond to comments made

· Wherever possible, the checking or marking of work will be done with the child who will be given the opportunity to ask questions and self-correct (purple pen.)
· Corrections requested should be followed up by pupils and then checked by staff
· All work to be marked/acknowledged by class teacher or teaching assistant in a timely manner (before next lesson)
· Number formations issues ALWAYS to be picked up in marking and feedback for corrections.
· If verbal feedback is given during the lesson, the initials VF will be noted in the child’s book.
PRESENTATION

Children’s PSHE books should mirror expectations for those used in core subjects. Non-negotiables (as set out below) such as the date and WALT being displayed for each lesson should be adhered to. Handwriting should be legible and follow the school’s policy. Any sheets should be stuck in neatly and trimmed where necessary to ensure no over-hanging from the book.

SMSC
Through various projects, mini investigations and activities built into lessons, SMSC, (Spiritual, Moral, Social and Cultural) is being delivered through PSHE lessons.  
	Spiritual development
	Moral development
	Social development
	Cultural development

	In PSHE, we encourage spiritual development by promoting a sense of belonging along with building knowledge and understanding about the children’s local area and their own community.  Through teaching PSHE in an interactive, explorative  way and providing opportunities for sharing knowledge  children also gain a sense of belonging  within the boundary of the school and classroom.
	Children are taught through the development of knowledge that everyone has choices and how these choices can impact or have advantage.  For example, the things that are linked to the care of the environment we live in. This would include the respect for all living things and allow children to build positive moral values.  Children are also encouraged to develop knowledge through exploration of cause and effect and respect for diverse communities. 
	Social and emotional skills within PSHE include problem-solving, coping with conflict and building resilience to make a difference. Similarly to within their spiritual development, children are taught interactively, sharing ideas and gaining the skills to communicate with other people to process choices. 
	Cultural development within PSHE engages children to be part of building the ethos that avoids stigma and discrimination  

Children are taught to have the confidence to express their views and opinions, while accepting views and opinions of others without judgement. 


LEADERSHIP AND MANAGEMENT

	Subject Leaders Role:
	How this will be achieved:

	· to empower colleagues to teach PSHE to a high standard and to support staff in the following ways
· to keep up-to-date on current issues through appropriate CPD; disseminating relevant information and providing training for staff members (either directly or through other professionals)
· to have a knowledge of the quality of PSHE provision across the school
· to identify and act on development needs of staff members 
· to monitor expectations, provision and attainment across the school and providing feedback to develop practice further in order to raise standards.
· To provide necessary equipment and maintaining it to a high standard.
· To have a clear picture of the attainment and progress of pupils in PSHE
· To have an honest understanding of the pupil’s response and attitude to PSHE and the quality of work produced.
	· Classroom observation of PSHE, including learning walks, with written feedback

· Questioning of children during these observations

· Discussions with pupils

· Carrying out regular scrutiny of work, and feeding this scrutiny back to teachers through termly health check and TOAP. 
· Looking at PSHE displays in classrooms. 
· Gauging the effectiveness of the Jigsaw PSHE planning through discussion with teachers.
· Keeping all staff informed on changes that effect PSHE in school. 

· Attending any PSHE Subject Leader meetings arranged by the pyramid schools or LA. 


BENTLEY NEW VILLAGE PSHE NON-NEGOTIABLE EXPECTATIONS

· All work to be dated with the long date.
· Learning Objectives taken from the National Curriculum
· Learning Objective / WALT and Success Criteria/WILF to be discussed and shared with children
· WALT to be clear on all work (perhaps glued in for younger or less able pupils)
· Good presentation to be insisted upon.  Writing as per writing expectations.
· Marking to follow school marking policy 
· PSHE topic-relevant vocabulary to be evident in every classroom in order to support PSHE learning in accordance with the school learning environment policy. This should reflect the teaching sequence at the time of delivery.
· Language and vocabulary should be age-appropriate in discussions and used by adults and children
· Correct use of basic skills to be maintained when recording work
· Wherever possible Teaching Assistants support individuals, pairs or groups of children in all aspects of the lesson
· Individual whiteboards are to be used as a tool for rehearsal only; evidence of work should be in books.
· Use of photographs to evidence other learning.
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